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	Subject

	ENGLISH

	Year level

	10

	Unit title (catchy to attract interest and raise curiosity)

	Edward Scissorhands.
[image: http://t0.gstatic.com/images?q=tbn:ANd9GcSc8jTOcl0UMYMhme6UEGq0TH3O5LtRp2pfYIpb2D_uocAVsrDZ3Q]

	Logistics (How much time will we spend on this unit)

	4-5 weeks.

	Enduring Understandings/Big Ideas
Important and enduring ideas, transferable beyond the scope of a learning sequence. They go beyond discreet facts or skills to focus on large concepts, principles or processes. 
	Big Ideas:  

CONFORMITY VERSUS INDIVIDUALITY 
Enduring Understandings :

To gain an understanding of what it means to be an individual. 
To value individuality. 
To promote respect for individual differences. 
To explore ways people can belong whilst maintain their own sense of identity. 


	Learning goals of the unit (what aspects of the learning focus, standards, and the Melbourne Declaration will this unit address?)

Each unit should draw from the three stands of VELS to address the Knowledge, Skills, and general capabilities/ behaviours/dispositions required so that each student can achieve their personal best.

	Standards addressed:
English Achievement Standard
Receptive modes (listening, reading and viewing)
By the end of Year 10, students evaluate how text structures can be used in innovative ways by different authors. They explain how the choice of language features, images and vocabulary contributes to the development of individual style. 
They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the evidence used to support them. They listen for ways features within texts can be manipulated to achieve particular effects.
Productive modes (speaking, writing and creating)
Students show how the selection of language features can achieve precision and stylistic effect. They explain different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. They develop their own style by experimenting with language features, stylistic devices, text structures and images. 
Students create a wide range of texts to articulate complex ideas. They make presentations and contribute actively to class and group discussions, building on others' ideas, solving problems, justifying opinions and developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices for impact, and accurately use spelling and punctuation when creating and editing texts.
[bookmark: _GoBack]

	Essential Questions (to guide and provoke inquiry; to stimulate curiosity)

	· What does it mean to be an individual? 
· What does it mean to conform? 
· Why do people feel the need to conform? 
· What happens to individuals who struggle to conform because of their strong individual sense? 
· How do individuals achieve a balance between finding a sense of belonging whilst maintaining their own sense of self? 


	Assessment For, As, Of learning

	Assessment (Performance of Understanding):
Formative Assessment.
Assessment FOR Learning.

· Observation Notes.
· Anecdotal Records.
· Feedback to students.
· Questioning in class.

Assessment AS Learning.

· Quality of questions asked by the student.
· Type of strategies used by the student for learning and acting.
· Student decision making capabilities.
· Student’s ability to capitalise on what they’re doing.
· Student Self Monitoring/Self Correction/Self Adjustment.

Summative assessment:
Assessment OF Learning:

Text Response. (incorporating ICT) 


	
Moderation (making consistent judgements for fairness and equity)

	
We will use common rubrics for self and peer assessment. We will have a common assessment task which will be assessed by a common rubric. We will also moderate during our PLT.

	Targets
Do I need to target the learning of any specific students? What will guide me decisions? 
	Using existing relevant data. Each teacher to set specific class intervention strategies.
100% of the students to complete the C Task and above.


Learning Sequence Design
A translation of the Unit design into teaching, learning and assessment experiences for students
	Who are my learners? What might my four learning (instructional) groups be? (Use data and evidence to determine this. For example, students’ learning styles/multiple Intelligences, learning needs, previous achievement data, prior experience you might had with them, information from Special Needs Co-ordinator, ESL Co-ordinator, Heads of School, Wellbeing Co-ordinator...)

	Using our existing student profiles, information from the Student Management Tool, Level Coordinators and student assessment results from earlier on in the year. Different classes will implement different strategies to respond to the individual needs of their students.

	What have I learnt from previous learning sequences and/or from data and evidence I have collected to help me determine specific targets and intervention?

	A broad range of Activities need to be organised, to cater for individual needs and Learning Styles.

	What does the evidence I have on my learners so far tell me about:
· the impact of my teaching 
· my teaching and learning needs?

	









Planning for learning
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Phase One (Can be supported by Bloom’s taxonomy – Remembering)
	Teachers do: 
	Students do:

	· Introduce the topic for study, the enduring understandings and big ideas

· Introduce and negotiate the essential questions and use questioning to broaden students’ understanding of the dimensions of the new topic 

· Explain the taxonomy used to structure the learning sequence (for example: this learning sequence begins by finding out what you already know about the topic and moves on to introducing new knowledge and understandings by making sure you will have every opportunity to participate and achieve your personal best), and inform students of the assessment processes you will use (for example: during the learning you will be given opportunities to try out new understandings, to work independently and with others, to ask questions and to clarify concepts)

· Use a variety of methods to determine prior knowledge (what does the learner bring to the learning?)


· use questioning to determine conceptions and challenge misconceptions

· Introduce appropriate tools and strategies for learning (collaboration, peer feedback, reflection, teacher feedback)

· Reinforce appropriate behaviours for learning (Personal Learning/Interpersonal Development)

· What literacy practices will support students to access the learning of this unit? 

· What thinking skills can support the learning and promote inquiry?

· What specific assessment for learning will be used?

· What resources are needed?
	REMEMBERING.

Before viewing the film.

1. Start a Viewing Journal on the film Edward Scissorhands. In this Journal, keep your notes of discussions and pieces of writing on the film.
2. The title role in this film is played by Johnny Depp. Find out who in the class has seen this actor in films. Ask them to tell you the kind of roles he has played. In your Journal, write down what they say.
Viewing the Film.

1. As you view the film, look for some ideas on the questions below and write these in your Journal. If possible, pause while viewing the film to discuss answers so far.
2. At the end of your first viewing, discuss these questions and write responses to each one in your Journal.     

	Viewing the Film: Questions for the Viewer.

1. What does an Avon Lady do?
2. Why does Edward have scissors for hands?
3. What do these hands enable Edward to do?
4. What can’t he do?
5. What else about Edward is strange or weird?
6. Which characters show the least sympathy toward Edward? Why?
7. Were you surprised by the ending? Why or why not?
8. Would you have preferred a different ending? If so, what?
9. Do you think the people in the neighbourhood treat Edward fairly? Why or why not?
10. Which camera shots do you especially remember?






Phase Two (Can be supported by Bloom’s taxonomy - Understanding)
	Teachers do:
	Students do:

	· Introduce the new learning (in this phase of your design you will introduce all the essential learning for this sequence).

· Differentiate your method of introducing new knowledge so that every learner can access the learning

· Continuously monitor student’s level of understanding (give timely and relevant feedback, structure opportunities for peer feedback and self reflection)

· Assist students to select strategies and activities that will help them to make connections with prior learning and extend their knowledge of the new topic

· Give students choices to represent their learning in multiple ways

· Use Personal Learning strategies to support positive learning dispositions 

· Use explicit literacy strategies to support the learning

· What literacy practices will support students to access the learning and achieve their personal best?

· What resources are needed?

	UNDERSTANDING

Reviewing the Opening Scenes.

Watch the opening scenes again, up to the first dinner table scene.

· What does the film show the viewer in these scenes?
· How is this done?

Draw up the chart below in your Journal. Working with a partner, use this chart for noting some facts and ideas introduced in the opening scenes.

	Kim as Grandmother
	Peg’s Neighbourhood.
	Edward’s World.

	“This is a story about snow”, Kim tells her grandson. Is it?

What events or images in the film can you connect most directly with this statement?
	What kind of neighbourhood do you see?

Select some images , camera shots or pieces of dialogue that you think show this world most clearly.
	Even Peg is frightened by her first sight of Edward. Why?

List features of Edward’s appearance and home that contrast with people and neighbourhood in Peg’s world.


   
Discussing the Opening Scenes.

Discuss the following questions with two or three other viewers and then write some responses in your Journal.

· Why does Peg visit the castle?
· Why does she take Edward home?
· How might Peg’s work as an Avon Lady help Edward? Which later scene shows this?
· Why is it important that Peg is an Avon Lady in these early scenes? Imagine you are the film maker. What answer would you make to this question? 


Gathering Facts and Impressions.

Use the Chart below to describe the characters in Edward Scissorhands. Here are some aspects of the character to think about:

· Age, appearance, dress.
· Behaviour – opinions and actions.
· Kind of Character – your impressions of him or her.

· Make some brief notes in each box in the Chart.
· When you have finished this work, share your facts and ideas with two or three other viewers.

	Character/Aspect.
	Peg
Boggs
	Bill Boggs
	Kim
Boggs
	Joyce Monroe
	Esmeralda
	Jim.

	Age, dress, appearance.

	
	
	
	
	
	

	Behaviour (opinions and actions.
	
	
	
	
	
	

	Kind of Character.


	
	
	
	
	
	







Discussion for Characters.

Form a discussion group of 4-5 people and, using the information in your charts, share ideas on each character. Then discuss the following question and report to the class on your response.

· Do you think these characters are meant to be real people or like certain types of people? Explain your views.


Role Playing for Characters.

Imagine you are a team of actors taking the parts of the characters in the film. Allot a character, apart from Edward, to each member of the team and ask each member to describe:

· How they see the character.
· How they tried to play them.


Select two of the role plays to present to the class.

Writing about contrasting Characters.

· Write a piece in your Journal in which, as one of the actors, you explain how you played your role in the film and why.
· Choose two characters, apart from Edward, who are very different people. Write short portraits of each character in which you highlight their differences. 










EXPLORING DIFFERENT READINGS OF 
EDWARD SCISSORHANDS
SMALL GROUP DISCUSSION ACTIVITY



A Story of Personal Suffering

· In what ways does Edward show that he is gentle and good-hearted?
· Why are his actions often taken the wrong way?
· What do you think the image of the scissor hands is intended to suggest about a young person’s life?


EXPLORING DIFFERENT READINGS OF 
EDWARD SCISSORHANDS
SMALL GROUP DISCUSSION ACTIVITY



A Study of Prejudice

· In what ways is the film about the treatment of outsiders or people who are different in some way?
· Who calls Edward a ‘freak’ and a ‘perversion of nature’? Why?
· Why does Jim trick and mistreat Edward?

EXPLORING DIFFERENT READINGS OF 
EDWARD SCISSORHANDS
SMALL GROUP DISCUSSION ACTIVITY

A Satire of Suburbia

· What is a satire?
· What aspects of suburban life do you think are the target of the film’s satire?
· Why is the neighbours’ attitude to Peg’s Christmas party a bit strange of ironic?
EXPLORING DIFFERENT READINGS OF 
EDWARD SCISSORHANDS
SMALL DISCUSSION ACTIVITY GROUP 



A Fairy Tale with a Message for the Real World

· What aspects of the film are like fairy tales? Why?
· Near the end, Peg wishes they could all go back to normal. What has happened to make her feel this way?
· What does the film show as normal behaviour in Peg’s neighbourhood?

















Phase Three (Can be supported by Bloom’s taxonomy – Applying)		C level of VELS CAT begins here
	Teachers do: Remember that the Common Assessment Task begins here. This is the C level of VELS
	Student do:

	
· Assist students to select strategies to demonstrate relationships between ideas and to connect new content with prior learning. 

· Assist students to apply learning to new authentic situation (this is the minimum requirement. All students must be supported to complete this)

· Challenge students to represent their understanding in multiple ways.

· Guide students to establish independent practice routines to reinforce and extend their level of understanding.

· Support students to use the language of the discipline, to select the mode of language appropriate to the task and to meet the literacy demands of the task
	APPLYING.

Exploring the Character of Edward Scissorhands.

Use the Chart below to describe the character of Edward Scissorhands. Focus your notes on:

· How he appears in the film – your visual impressions – and whether or not these change.
· What he says and does in the events shown in the film.
· What other people say and think about him.
· Key scenes in the film that show the problems Edward faces and how he deals with them.
	Personal Details.
	Problems
	Behaviour.
	Key Scenes
	Lasting Impressions.

	Appearance – face, hair, clothing, hands. 
Age.
Manner – movement, speech, facial expressions, tone of voice.
History – how he came to be Scissorhands.
	What problems does Edward encounter when he first enters Peg’s home?
What problems develop as he stays with the Boggs?

	Judging from Edward’s actions in various situations, what kind of person do you see beneath the weird appearance? At what point does his behaviour change? Why? 
	Make a list of scenes which you think show:
Edward’s character early in the story.
Changes in his character.
	What do you think you will remember most about his character?
Why?
Did the events at the end of the film change your view of his character? Why or why not? 



Interviewing Johnny Depp.

· How does Johnny Depp play his character? Working in a team, present a role play in which you interview Johnny Depp. What kind of person does he play? How did he try to show this character in his acting? Focus on speech, movement, make-up and costume, as well as on actions and behaviour.

· Listening to other teams’ presentations, imagine that you had to play this role. What advice would you take from Johnny Depp. Make a list of important points made by the other teams.

· Using this information, write a brief character portrait of Edward Scissorhands and explain how an actor should play this character.


In order to complete this presentation, students are strongly encouraged to present their findings to the class, using ICT. 







Phase Four (Can be supported by Bloom’s Taxonomy- Analysing)	B Level of VELS
	Teachers do:
	Students do:

	
· Increase the complexity of the CAT by adding an Analysis element to it

· Support students to provide evidence of learning in new contexts.

· Structure opportunities for students to demonstrate their deepening individual and collective understanding. 

· Support students to critique one another’s ideas to increase the intellectual rigour of their conversation (peer and self assessment)

· Continuously monitor student progress and provide feedback that enables each student to understand what they need to do to improve.

	ANALYSING.

How is the story told in Edward Scissorhands? Here are some key features of the way the film tells the story, that is, how the film makers have constructed the world, the characters and the events in the film.
Use these features as a focus for discussing how the story is told in the film. During this discussion, review key scenes. Pause the film and discuss highlights such as how particular camera shots and the use of flashbacks help to tell the story. (if you have a DVD version of the film, select scenes from the menu).
	Feature
	Examples for Investigation.
	Discussion points for Journal Writing.

	Creating the Neighbourhood.
	· The colours of the houses.
· Cars returning home at the same time.
· Using the telephone and answering machine.
· Gardens and lawns.
	What other objects in the film are similar colours to other houses?
Who goes to work and who stays home?
What roles do the telephone and the answering machine play in the neighbourhood?
What kind of neighbourhood is created in the film?
Why does Edward sculpt creatures such as the dinosaur? 

	Contrasting scenes, images, characters.
	· The neighbourhood and Edward’s home.
· Edward’s appearance and his behaviour.
· Hands and scissors.
· The spirit of Christmas and how people treat Edward.
· Peg and her neighbours.
· Edward and Jim.
	What do these contrasts help to highlight about the character of Edward?
Why do you think the film makers chose to give Edward scissors for hands rather than some other disability?
Why won’t the neighbours go to Peg’s Christmas party? What does this suggest about these people?
Is Peg the only decent human being in the film? Why or why not?
Jim looks normal, Edward looks weird – is this the way each of these characters behave?


	Using Flashbacks.
	· Identify and list several moments in the film with The Inventor.
	What events or objects trigger these flash backs?
What parts of the story do the flash backs tell?
What do you think is suggested by the biscuit production line in the castle?
Does the Inventor’s making of Edward remind you of other films, stories or recent events? If so, in what ways?

	Using interesting Camera shots and angles.
	· In the next column there is a list of camera shots for you to consider. What part of the story do they tell?
· Add to this list some other camera shots that you think are important to understanding the story being told. Why do you think they were used? What story do they tell?
	Edward first appears out of the darkness in the castle.
The hole in the castle roof.
Edward from behind the group of women at the barbecue.
Bill laying false snow on the roof of his house.
Edward sitting alone with the dog.

	Point of View.
	· Is the story told from the point of view of a character or does it often change? Select some scenes which show the point of view used in the film. 
	Why do we see Peg’s visit to Joyce’s house from inside rather than outside?
Why do we see Peg climbing the stairs in the castle from above?
Why do we see Kim’s homecoming from her point of view rather than from Edward’s.



Investigating Sights and Sounds.

The Backyard Barbecue Scene: What do you see?

1. Review the Camera work in the backyard barbecue scene. In the Chart below, there are some notes on the early shots in this sequence. Working with a partner, discuss why you think each shot is used in this scene and make some notes in the column for this purpose.
2. Continue your discussion by studying the camera work in the later shots. Extend the chart for these later shots.

SCENE: Backyard Barbecue:
	Camera Shot
	Action.
(What the shot shows).
	Type of Shot.
(eg. longshot, medium, close up, extreme close up).
	Angle. (eg. looking up, down; high, low, eye level, ground level, panning).
	Why do you think this shot is used?

	1
	People in the Backyard
	Long shot
Wide shot
	High Shot, Panning down from the sky, roofs and houses to people.
	

	2
	Edward open the drink can.
	Extreme close up.
	Eye level looking down at scissor hands in action.
	

	3
	
	
	
	


 
Replay the scene and listen to the sounds and the voices. What do you hear? Make a list of sounds
The Backyard Barbecue Scene: What do you hear?

	Soundtrack
	Dialogue.

	Listen for the music at the opening of this scene.

What kind of music do you hear?
Why do you think this was chosen? 
	Listen to the dialogue in this scene.

What do you hear as the camera pans down?
What do people say to each other?
What do they say to Edward?
What kind of atmosphere does the dialogue help to create?

	

	



What do you think is the purpose of the barbecue scene at this point in the film? Explain how sights and sounds tell you this. Write about this in your Journal.

Studying Sights and Sounds in a Different Scene.

Choose another scene or sequence in which you think the camera work and soundtrack are particularly effective because they:

· Set or establish the scene.
· Convey atmosphere such as tension or mystery.
· Show different angles on the action.
· Show how a character moves, talks or behaves.
· Convey the feelings or emotions of characters.
· Create humour.
· Or achieve a mixture of these things.

Choose a scene such as :

· Peg meets Edward.
· Edward at the dinner table.
· The backyard dinosaur.
· Kim comes home.
· Edward is caught in Jim’s parent’s house.

Working with a partner, view the scene again and, using a chart, make a record of the sights and sounds in the scene.

Discussing the Camera Work and Soundtrack.

Form a team of people who studied different or contrasting scenes. Exchange ideas and information on: 

· The different kinds of shots used in the scene.
· The kinds of music and dialogue you heard in the scenes.
· Important images in different scenes (peas, make-up, handshakes, topiary, ice sculptures).
· The same image in the same scenes (eg. scissor hands at the dinner table; scissor hands and the dogs; hairdos).
· Whether or not some of these images could be thought of as symbols or motifs.
· The effects you think the camera work and soundtrack were intended to have on viewers.

WRITING: How the Camera and the Sound tell the Story.

 Write about this topic in your Journal. Use ideas and information from both of the scenes you have studied.

EDWARD SCISSORHANDS – Some questions for Discussion.

Here are some questions raised by the film Edward Scissorhands. Form a discussion group to consider them. Give a report to the class as you finish each set. Write an Analytical report based on the questions and discussions.

1. Insider or Outsider?
Peg: “You know when I brought Edward down here to live with us, I really didn’t think things through and I didn’t think of what could happen to him, and to us, and the neighbourhood.”
· What did happen to Edward, the Boggs and the neighbourhood?
· Do you think the Boggs become outsiders at the end of the film? Why or why not?
· Do you think Edward could ever have been an outsider in that neighbourhood? Why or why not?

2. Edward Scissorhands – Comedy or Drama?
Brainstorm some of the elements in the film that you think are comic and those you think are dramatic.
Then explain your ideas on the following questions:

· Do you see Edward as a sad, lonely figure, or as a comic character?
· Is the fact that Edward is incongruous in the neighbourhood amusing?
· Are the wisecracks at the barbecue really funny? Why or why not?
· Do you think that the film gives a comic portrayal of the neighbourhood?
· What darker sides of the neighbourhood emerge as the film nears the end?
· Would you classify the film as a comedy or a drama?

3. Edward Scissorhands – Fantasy or Reality?
     Brainstorm elements in the film that you think are pure fantasy and others that you think are realistic. Try to develop a list of several elements that fit each description.
Then discuss where Edward Scissorhands fits – fantasy or reality? Why? What light do the two views presented below throw on this question? Why?

	“Fantasy films take the audience to places and events that are unlikely to occur in real life. They often have an element of magic, myth, wonder and the extraordinary. We see bizarre, imaginary, invented places and incredible characters.” 
(adapted from Film Genres, www.greatestfilms.org) 

	Director Tim Burton says that the story was based on his own real life experience as a teenager. Many of the characters, he says, are just like those he met in his own neighbourhood, and the character of Edward Scissorhands is based on one of his own sketches, representing how he felt as a young person living in Suburbia. (from Commentary by Tim Burton, Edward Scissorhands, DVD, Twentieth Century Fox) 







Phase Five		 (Can be supported by Bloom’s Taxonomy Evaluating/Creating)		A level of VELS
	Teachers do:
	Students do:

	
· Increase the complexity of the CAT further by adding an Evaluation element to it

· Structure opportunities for students to demonstrate their deepening individual and collective understanding. 

· Support students to critique one another’s ideas to increase the intellectual rigour of their conversation (peer and self assessment)


· Continuously monitor student progress and provide feedback that enables each student to understand what they need to do to improve.

	CREATING/EVALUATING.

[image: http://entimg.msn.com/i/AdultFairyTales/EdwardScissorhands_300x298.jpg]

EDWARD
SCISSORHANDS




YEAR 10 ENGLISH
ORAL PRESENTATION ASSESSMENT TASK 

THE TASK

· Students are to complete an oral presentation based on the film text.
· You may work as an individual or with a partner.
· Time Limit: 4 – 5 minutes as an individual or 8 – 10 minutes with a partner.
· You may not use notes during your presentation (palm cards with prompts are allowed if shown to your teacher beforehand)
· Use lots of visuals – costume, props, charts, posters, photographs.
· You must submit a script before the actual presentation (dates will be given) but this is not assessed.
· If you are absent on the day of your presentation, a Medical Certificate is required as proof of a legitimate absence.

TOPICS
1. Interview with Tim Burton. Conduct an in depth interview with the director. Provide biographical details of his life, his concerns as a director and the issues that are important in ‘Edward Scissorhands’.
2. Monologue. Perform a monologue as a character from the film, giving information about your background, your feelings about events in the film, your life in suburbia and your hopes for the future.
3. Point of view. Deliver a persuasive speech about why individuality is important in life.  Draw on examples from ‘Edward Scissorhands’ to support your arguments.
4. Drama. Dramatise a significant scene/scenes from the novel and explain why they are significant.
5. Interview with a character. Conduct an indepth interview with one of the characters. Explore their individual characteristics, how they see life in suburbia and their plans for the future. Refer closely to the film.
6. News report. Imagine you are one of the news reporters who hound Edward after he is arrested. Perform a segment for the news that discusses Edward, what he has done and how he is treated. Ensure that you mention the change in attitudes towards Edward from the people in suburbia.
7. Point of view. Deliver a persuasive speech about why prejudice should be challenged in Australia. Identify the types of prejudice evident in this country and compare it to the prejudice witnessed in ‘Edward Scissorhands’.




Unit design and Learning Sequence evaluation
	How will the success of the unit design be determined?
· Student enjoyment.
· Student engagement.
· Spread of Grades ( a Bell Curve distribution).


	What are the evaluation criteria?
· Assessment Criteria have been provided.


	How will the success of the teaching and assessment strategies be monitored?
· Student Feedback
· Cross Marking of Work.
· Teacher Feedback.

	What needs to be improved? 






Teacher Scaffold Pages (to be used as needed)
Phase 1
	Lower Order Thinking: emphasis on Remembering, Gathering, Building Knowledge of the required content.
Bloom’s Revised Taxonomy-  Remembering: Recognise, list, name, describe, identify
Gardner’s Multiple Intelligences, a variety of other thinking tools and frameworks, (and more) will facilitate the need to respond to different intelligences and learning styles.
[bookmark: codebreaking]Literacy in English Code Breaker: Literacy emphasis is on rules and skills, from the word to the text levels.
· Recognise and be able to use the alphabet, sounds, words, sentences, letter relationships
· Text design / layout
· Text type / genre (especially the different uses of genres)
· Spelling accurately (including the spelling of specialist terms from across the domains)
· punctuation (more) (more)and vocabulary 
· Grammar and syntax (more) (More)

	Possible Strategies and tools
(Teachers add the strategies they are familiar with and those they learn from professional reading and from collegiate group interactions. Below are some examples of literacy and thinking strategies.)

	· Pre-teaching of vocabulary & specialist terminology
· Word splash
· Glossaries and Taxonomies / word classification.
· Skimming and scanning the text
· Using headings, titles and illustrations to make predictions
· Context clues
· Graphic outline / organiser appropriate for this level of literacy and thinking.
· Facts File
· People Search
· Text Schema 
· Reading strategies
	· Classroom Collections- Wall Murals 
· Question Matrix: What is?..Who is?.. Where is?..How is?..What Can?..
· KW ( from KWLH )
· Thinker’s Keys ( Alphabet and reverse )
· Habits of Mind: Persisting, Thinking Flexibly, Striving for accuracy, Applying  responsible Risks
· Think-pair-share 
· Co-operative learning (more) strategies, such as Team Webbing and more, Hot Seat …
· De Bono’s White Hat 
· Anticipation Guides
· Place Mat



Phase 2
	Lower Order Thinking: Emphasis is on Processing, Understanding and continuing to build knowledge of the required content.
Bloom’s Revised Taxonomy- Understanding: Interpret, explain, infer, summarise, paraphrase 
Gardner’s Multiple Intelligences and a variety of other thinking tools and frameworks
[bookmark: Meaningmaking]Literacy in English: Meaning Maker: Literacy emphasis is on the knowledge of the content that the student needs to develop. The learner needs to understand how texts are constructed in order to make meaning.
· Background or prior knowledge
· Comparing own experiences to those gained from the text
· Comparing experiences with other texts
· Reflecting on interests in these texts
· Cultural experiences
· General or world knowledge

	Possible Strategies: ( Pedagogy )
Teachers add the strategies they are familiar with and those they learn from professional reading and from collegiate group interactions.

	· Concept maps (more) / mind maps – Graphic Organisers (Star bursts, Chain of Events, Tri-Pie )
· Read and retell
· Guided reading (more) (more)
· Predict / observe / Explain (POE)
· Compare and contrast
· Similarities & differences
· De Bono’s White Hat
· Hot Seat
· Team Webbing. 
· Cooperative (Academic) controversy.
· Reciprocal teaching
· Information gap (cloze)
	· Fat / skinny  questions (More)
· Sequence Chart 
· Written Text / picture sequencing
· Three level guides
· Co-operative close
· Thinker’s Key ( Question Key )
· Question Matrix: Why did…, How did…., Where did…, What did…
· Habits of Mind: Questioning and Posing Problems, Thinking Flexibly, Gathering Data Through all Senses, Taking Responsible Risks, Remaining Open to Continuous Learning, Listening With Empathy and Understanding.


 

Phase 3
	Lower order Thinking: The emphasis is on applying a principle, applying new knowledge.
Bloom’s Revised Taxonomy: Applying ; Implement, carry out, Using information gained in different or familiar situations 
Gardner’s Multiple Intelligences and a variety of other thinking tools and frameworks
[bookmark: Textuser] Literacy in English: Text User: Literacy emphasis is on understanding the purposes of and uses of different texts. 
· Understanding cultural and social factors & contexts
· Structure and features of text types across all domains – Purpose & Audience
· Options & alternatives for text to convey meaning (written, oral, graph, film, art, technology, etc. )

	Possible Strategies:

· Modelling and construction of texts
· Summarising a text, More
· Graphic Organisers 
· Data Charts
· Note Making / note taking
· Research Grids (Use the ‘Making a Difference program on Moodle)
· Round Table (McGrath and Noble: Seven Ways at Once)
· Mobile Maker (McGrath and Noble: Seven Ways at Once)
· Writer’s Workshop (on moodle)
· The Hamburger Model for writing paragraphs 
· Line Ups (McGrath and Noble: Seven Ways at Once)
· Detective (McGrath and Noble: Seven Ways at Once)
	· Gathering / Sorting tools ( PCD, SCUMPS.)
· Stakeholders PMI
· De Bono’s  Blue and White Hats
· CoRT strategies
· Question Matrix: How can…, What can…, Why can…, Who can…
· Thinker’s Keys: Construction Key
· Habits of Mind
        
Add the strategies you know or those you have agreed upon in your Professional Teams.


 


Phase 4
	Higher Order Thinking. Emphasis is on Higher Order Thinking
Bloom’s Revised Taxonomy: Analysing Compare, Contrast, Organise, Deconstruct, Separate, Distinguish.
 Gardner’s Multiple Intelligences and a variety of other thinking tools and frameworks
[bookmark: Textanalyst]Literacy in English: Text Analyst
Literacy emphasis on understanding that ideas and information are not neutral and can be challenged:
· Recognising the author’s purpose in creating the text
· What is excluded from the text?
· Is there a message in the text?
· Recognising bias & points of view
· Expressing ideas or information
· Expressing an alternative position to the one in the text
· Critical literacy 
· Explain why people might interpret a text differently

	Possible Strategies:
· Stakeholders PMI
·  Habits Of Mind ( Questioning and posing problems, Thinking and Communicating with clarity and precision, Responding with wonderment and awe, Thinking Interdependently. ) 
· Problem solving (CoRT thinking )
· De Bono’s Red and White hats
· Debates / Alternate positions
· Thinker’s Keys  :Picture Key, Disadvantages Key
· Critical / Analytical thinking Frameworks: Taylor’s Multiple Talent Model.
· Analytical Writing Frames
· Graphic Organisers: Comparison Alley, Starburst, Bridges, Mind Wind, Stair Steps, Fishbone Diagram, Mind Maps, Lotus Blossom, BAR, SCAMPER.
· Question Matrix: What Would…, Who Would…., How Would…, Why Would…, 


Phase 5
	Higher Order Thinking. Emphasis is on Higher Order Thinking
Bloom’s revised Taxonomy: Evaluating/Creating:  Check, Critique, Judge, Justify, Hypothesise, Rank, Substantiate, Argue, Validate and Assess.
  Gardner’s Multiple Intelligences and a variety of other thinking tools and frameworks
Literacy in English:       Text Analyst
Literacy emphasis is on understanding that ideas and information are not neutral and can be challenged:
· Recognising the author’s purpose in creating the text
· What is excluded from the text?
· Is there a message in the text?
· Recognising bias & points of view
· Expressing ideas or information
· Expressing an alternative position to the one in the text
· Critical literacy
· Explain why people might interpret a text differently.

	Possible Strategies:
· Stakeholders PMI
· Habits Of Mind : Thinking About Thinking, Questioning and Posing Problems, Managing Impulsivity, Thinking Flexibly.
· Problem solving (CoRT thinking )
· Thinking Hats : Green Hat, Yellow Hat, Black Hat
· Debates / Alternate positions
· Evaluation strategies: KWLH
· Thinker’s Keys: Combination, Inventions, Ridiculous
· Directed Thinking: Why No?, Why Wait?, What Else?, Way to Go.
· Divergent Thinking
· Critical/ Analytical Thinking Frameworks: POOCH, PCD, PMI, SCAMPER,
· Argument / persuasive Frames
· Graphic Organisers: The Funnel, Playoffs, See/Saw.
· Question Matrix: What might…?, Where might…?, When might…?, Which might…?, Who might…?, Why might…?, How might…?
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