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INTRODUCTION
This document is to be used to document the teaching, learning and assessment for an individual topic which is part of the Semester or Year-long Curriculum Map for a subject. In order to enable deep learning it is expected that each subject would have 2 learning sequences per semester (with the exception of Mathematics which might have 3-4). Each subject will use a Common Assessment Task and it is expected that the program detailed will be followed by all teachers. It is recognised that teachers will adapt the program to the needs of individual classes after considering the needs of the students in each of the four instructional groups. Learning sequences should be modified following the evaluation when the topic is completed.
	
 Subject

	Humanities – Civics & Citizenship
	Topic Title (expressed to raise interest and curiosity)
	What does it mean to be Australian?


	Year level

	7
	Timeframe for Topic
	9 weeks 



	[bookmark: _Toc363196299]LEARNING INTENTIONS    
Copy and Paste this from the relevant section of the Curriculum Map for the Semester/Year

	Big Ideas

	Shared values promote cohesion in Australian society no matter where one has come from on this earth.

	Enduring Understandings

	Only with an understanding and an observation of scared core 

	Essential Questions 

	What is our heritage?
What does an Australian citizen look like?
How is Australia a diverse society?
What factors contribute to a cohesive society?
What are values and how do we recognise them?
What do we value as Australians?



	What aspect of the relevant STANDARD does this unit address?
	Civics and Citizenship Knowledge and Understanding 
· How Australia is a secular nation and a multi-faith society 
· How values, including freedom, respect, inclusion, civility, responsibility, compassion, equality and a ‘fair go’, can promote cohesion within Australian society

· How groups, including Aboriginal and Torres Strait Islander Peoples, express their particular identities, how this influences their perceptions of others, and others’ perception of them

Civics and Citizenship Skills 
Develop a range of questions to investigate Australia's political and legal systems
Identify, gather and sort information and ideas from a range of sources
Critically analyse information and ideas from a range of sources in relation to civics and citizenship topics and issues
Appreciate multiple perspectives and use strategies to mediate differences
Present evidence-based civics and citizenship arguments using subject-specific language
Reflect on their role as a citizen in Australia’s democracy

	What General Capabilities will support the learning in this unit? 
Which General Capabilities will be assessed and reported on?
	Ethical Understandings

	What Cross Curriculum Priorities can this unit address authentically? Years 7-10 
	






	[bookmark: _Toc363196300]LEARNING EVIDENCE
Teachers use data and evidence to determine the instructional groups - previous achievement data (Achievement data, students’ learning styles/multiple Intelligences, learning needs, prior knowledge of the students. Include information from Learning Support Staff, Sub-school Leaders, House Leader, KLA Leaders).

	[bookmark: _Toc363128583][bookmark: _Toc363196301]What Do I Know About My Learners? 

	· What are my four instructional groups? List the names of the students at the respective levels
	Two or more levels below level (intervention required)
Almost at level, 
At level
Above level

	Which students have specific learning needs? Individual teachers use data and evidence to identify students in their class

	· List the students with specific learning needs Egs. EAL students Short Term Auditory processing needs,
· What have I learnt from previous learning sequences and/or from data and evidence I have collected to help me identify specific students and interventions?
	






	[bookmark: _Toc363196303]What is the Common Assessment Task? SUMMATIVE ASSESSMENT
All students will begin at the first exit then will progress onto the second and third having negotiated their readiness with their teacher. Teachers are advised to organise the learning environment to support changing group dynamics as students move on from through each exit. Students will start forming groups of ‘like minds’/ability and progressively work at a higher level of independence

	AusVELS level
	Teachers do:
	Student do:

	This will translate into a C level of achievement against the standard 
APPLYING
Teachers fully scaffold the First Exit from the learning. All students begin here. 

	· Assist students to build connections and apply skills learnt
· Assist students to demonstrate achievement against the standard by scaffolding the CAT with literacy and thinking strategies/frameworks
· Provide opportunities for students to represent their understanding in multiple ways.
· Support students to establish independent practice routines to reinforce and extend their level of understanding, such as: thinking critically and problem solving in order to make decisions, persisting, planning, seeking / receiving / and giving feedback, reflecting, asking relevant questions to clarify intent and/or concepts, editing, using appropriate sources, etc
· Support students to use the language of the discipline, to select the mode of language appropriate to the task and to meet the literacy and thinking demands of the task
Promote and support persistence
	Copy and paste the CAT from the Learning Map and then start to scaffold the learning (presuming the normal distribution)

	Successful completion will translate into a B level of achievement against the standard 
ANALYSING
Teachers fully scaffold the Second Exit by adding an Analysis dimension to the First Exit. Students move to this exit at their own pace and only after completing the first exit satisfactorily.
	· Support students to provide evidence of learning in new contexts.
· Structure opportunities for students to demonstrate their deepening individual and collective understanding. 
· Provide opportunities for students to critique one another’s ideas to increase the intellectual rigour of their response.  
· Continuously monitor student progress and provide feedback that enables each student to understand what they need to do to strengthen their capacity to achieve the demands of the CAT at this level of complexity.
· Promote and support persistence
	

	When this exit is completed satisfactorily, it will translate into a A level of achievement against the standard 
EVALUATING/ CREATING

Teachers fully scaffold the Third Exit from the learning by adding an Evaluation dimension to the Second Exit. Students move to this exit at their own pace and only after completing the First and Second Exit satisfactorily
	· Support students to provide evidence of learning in new contexts.
· Structure opportunities for students to demonstrate their deepening individual and collective understanding. 
· Provide opportunities for students to critique one another’s ideas to increase the intellectual rigour of their response. 
· Continuously monitor student progress and provide feedback that enables each student to understand what they need to do to strengthen their capacity to achieve the demands of the CAT at this level of complexity.
· Promote and support persistence

	




	[bookmark: _Toc363196304][bookmark: _Toc363128582]How is the CAT going to be moderated? 
to be agreed by all teachers of this subject and year level

	· How will the learning achievement in the CAT be moderated in order to ensure reliability, consistency and fairness across the cohort?
· What evidence will be collected at the Individual, Class, and Cohort levels?
	




	[bookmark: _Toc363196305]LEARNING EXPERIENCES  
Teaching, learning and assessment experiences for the Community of Learners are described here, detailing the elements of the learning landscape and making the teaching and learning visible  The information can be adapted for each class and is used to inform decisions teachers make for differentiation and personalisation in their class

	

	[bookmark: _Toc363196306][bookmark: OLE_LINK1][bookmark: OLE_LINK2]What do my students need to know so that they can engage in the learning? (Can be supported by Bloom’s taxonomy – Remembering) 

	Teachers do: 
	Students do:

	· Introduce the topic for study, the enduring understandings and big ideas
· Introduce and negotiate the meaning of the essential questions 
· Provide learners an overview of how the learning will be structured, i.e. establishing prior knowledge, introducing new ideas and developing understanding, the learning activities, assessment processes and students will be able to learn independently, groups etc.
· Use questioning to broaden students’ understanding of the dimensions of the new topic 
· Use a variety of methods to determine prior knowledge (what does the learner bring to the learning?)
· Use questioning to determine conceptions and challenge misconceptions
· Introduce appropriate tools and strategies for learning (collaboration, self and peer feedback, reflection, teacher to student/student to teacher feedback)
· Reinforce appropriate behaviours for learning (Personal Learning/ Interpersonal Development) eg teamwork protocols
· What literacy practices will support students to access the learning of this unit? Eg- new vocabulary
· What thinking skills will support the learning, challenge learners to be creative problem solvers, promote reflection and metacognition, and promote inquiry?
· What resources are needed? 
· Monitor student participation and engagement with the learning. Adjust/modify entry to learning if necessary (Assessment AS Learning)
	Overview of learning example: this learning sequence begins by finding out what you already know about the topic and moves on to introducing new knowledge and understandings by making sure you will have every opportunity to participate and achieve your personal best), and inform students of the assessment processes you will use (for example: during the learning you will be given opportunities to try out new understandings, to work independently and with others, to ask questions and to clarify concepts)



	[bookmark: _Toc363128585][bookmark: _Toc363196307]What learning activities will my students do to develop their understanding of the skills, knowledge, and understandings?  (Can be supported by Bloom’s taxonomy - Understanding) 

	Teachers do:
Explain the pedagogy and the rationale here
	Students do:
Detail the lesson plan, embed relevant documents, explanations etc

	· Introduce the new  learning, knowledge skills understandings
· Differentiate your method of introducing new knowledge so that every learner can access the learning providing for each Instructional groups
· Continuously monitor student’s level of understanding (give timely and relevant feedback, structure opportunities for peer feedback and self reflection) (Assessment AS Learning)
· Assist students to select strategies and activities that will help them to make connections with prior learning and extend their knowledge of the new topic
· Give students choices to represent their learning in multiple ways
· Use Visible Thinking strategies to support positive learning dispositions 
· 

[bookmark: _MON_1448788633]Use explicit literacy strategies (such as comprehension ,  to support the learning
· Teach explicit thinking skills that support the learning, challenge learners to be creative problem solvers, promote reflection and metacognition, and promote inquiry?
· What resources are needed?
	Activity 1
Optional activity: Display the lyrics of Australian National Anthem on the white board. Encourage students to sing the anthem at the beginning of this unit.
Extension: How many students know the lyrics to the Australian National anthem? Can they remember the first and second verse?



Activity 2
https://www.youtube.com/watch?v=soMbV8gfwYw
(27 minutes)
This video introduces the students to Australia as a country with rich culture. This video focuses on Melbourne.

Students are to write down 10 facts which they find interesting in this video. They then share these facts with the class. 

Activity 3
Create a family tree using the template provided. Make sure you include the names of your parents, grandparent and great grandparents. Find out where they were born and include this information as well.  


Extension Activity:
Use the Family Tree activity to write a story of your family’s migration to Australia. 

Activity 4
Students create a fact file explaining how Australian immigration has changed over time.
Use Chapter 4.1 in Civics & Citizenship Alive 7 as a guide.

Activity 5
Think pair share: What is a value?

As a class come up with 5 values which are considered important by everyone in the class. Create a booklet which lists these values and explains, with examples, how these values should be demonstrated. This booklet could be given to new students coming into class.

Activity 6
As a class come up with 10 Australian values (for example: freedom, respect, inclusion, civility, responsibility, compassion, equality, and ‘fair-go’)
For each value you need to use Marzano model to demonstrate your understanding of each value.
[image: http://reaganeng09.wikispaces.com/file/view/Marzano_Template.png/297241650/Marzano_Template.png]


Activity 7
You need to select one value from the previous activity. With a partner, create a two minute presentation using PowerPoint/Prezi. You should explain what the value is, provide examples of this value, explain why this value is considered an important Australian value. This presentation should go for about two minutes.

Activity 8
Using the Australian values information you have gather in the previous activities, complete the chart below. The aim of this chart is to assist you in comparing Australian values with the national values of China. 



Activity 9
Create a collage of what you think it means to be Australian. You may use clippings from newspapers and magazines along with google images. You need to include at least 20 images. For each image you need to explain why the image represents Australian national identity. 

Activity: 10
Write a brief history of the Australian Aboriginal flag in one short paragraph, include information such as who designed it, what it represents and any other aspects you consider interesting. 

Take some time to plan a design for your version of an Australian flag. In the design think about what it means to be an Australian and try to represent this in your flag. You should include an explanation of what each element in your flag represents.  









	[bookmark: _Toc363128587][bookmark: _Toc363196308]LEARNING EVALUATION
At the conclusion of the topic complete the section below to inform the next topic and to improve the learning sequence

	How well did the learning take place? 
	

	Was the learning transformative, focused on growth, dynamic and built on respectful relationships?
	

	What changes do we need to make to the Learning Sequence to improve this topic next time we teach it? 
	

	What are my professional learning needs to further develop my teaching and support my students’ learning?
	

	What does the evidence I have on my learners so far tell me about:
· the impact of my teaching 
· my teaching and learning needs?
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Literacy practices in Mathematics


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


• recognising different types of content words belonging to the subject (e.g. cosine, rhombus); used in mathematics and in everyday English with different meaning (e.g. ray, product, term, concurrent); meaning different things in mathematics (e.g. square, simplify); having a consistent meaning in mathematics (e.g. calculate, find, work out, compute)


• using symbols: numerals conveying different meanings in different spatial positions (e.g. 3 + ½; 3½); the symbol ‘=’ can be for equations and identities; different symbols conveying the same mathematical concept (e.g. ///, ~ for ‘similar to’) 

• recognising adjectives that carry a high load of conceptual and abstract meaning (e.g. rational/negative/mixed/prime/even number), and denoting quantity (e.g. greater, less, more)


• using prepositions to take on different meanings — for example, 10 is divided by 5, 10 is divided into 5, 10 is divided into 5 equal parts; the temperature increased to 5 degrees, the temperature increased by 5 degrees, the temperature increased from 5 degrees


• using different ways of expressing information: symbolic (e.g. 3 + 4 = 7); formal (e.g. the sum of three and four is seven); informal (e.g. three apples and four apples makes seven apples)


• recognising that the order in which information is presented is often at odds with the order in which it is processed in mathematics — for example, take 6 from 12; the number 5 is less than what number?


Meaning Maker

Comprehending and composing written, spoken and visual texts — for example:


· interpreting questions that are often more complex than the underlying number facts —for example, Mary is 35 years older than Tom. Fred is half the age of Mary. Judy is 17 years older than Fred. If Judy is 35, how old is Tom?  

· interpreting statements coding multiple concepts — for example, the number in the difference column is added to the right-hand end of the figure

· interpreting the same words that mean different things because they are used in different ways — for example, which number is three more than 5? five is how many more than 3? five is three more than which number?

· interpreting the meaning of syntactic patterns used in different ways — for example, sixty is half of what number? Half of sixty is what number?


· interpreting information by linking symbol, prose and diagram


· interpreting sections of peripheral writing which include introductions, summaries, reminders, comments


· interpreting headings, exercise numbers, boxed or shaded areas, logos exercise books


· interpreting graphic information in diagrams, tables, charts and graphs


· comparing and ordering populations of different countries in terms of number


· classifying different shapes according to features


· stating principles as applied to theorems


· hypothesising to solve estimation problems


· identifying groups and sets of numbers.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:


· using procedures — for example, to follow instructions and to instruct others on how to


· do operations or activities with examples


· using descriptions — for example, to define and describe shapes


· using reports — for example, to find an account of the history of number


· using expositions — for example, to explain concepts and methods


· using arguments — for example, to justify a strategy for solving a problem


· using discussions — for example, to argue for and against different ways of approaching a proof.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


· devising alternative ways for resolving mathematical problems


· identifying ways in which mathematical data can be analysed and represented to influence people’s ideas


· comparing and contrasting ways in which different cultures approach mathematical problem solving


· recognising opinions and points of view in historical accounts of the development of mathematical concepts.


Literacy practices in English


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


using appropriate technical terms during shared reading activities — for example, letter, word, title, page, cover, illustration, author 


recognising pronouns that refer to preceding nouns — for example, My cats are happy; they have had their favourite dinner.


using voice and body language — for example, gestures, posture, facial expression to engage or distract audience 


using camera angle and viewer position in a visual text — for example, the camera angle and viewer position from a short child’s eyes up to a tall adult 


recognising linking words that express logical relationships — for example, due to, however, consequently


recognising symbolic use of music or sound effects — for example, a heartbeat, a squeaking chair.


Text participant


Comprehending and composing written, spoken and visual texts — for example:


describing distinguishing characteristics of a scene, animal or person in a broad description — for example, in a wanted poster or a character portrait 


interpreting causes and effects in an explanation — for example, about the physiological effects of drugs interpreting imaginative relationships through imagery — for example, similes, metaphors 


interpreting features that indicate personal opinions about issues — for example, implicit point of view conveyed by tone of voice and facial expression in a television interview 


narrating real or imagined events in logical sequence attending to the main elements of story-line 


comparing and contrasting to argue for and against an issue in a written discussion.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:


constructing timelines, story maps, semantic webs or flow charts to represent events or the organisation of information in printed and visual texts 


using narratives — for example, to write an imaginative story with a story-line in which interrelated events clearly solve a problem 


using transactions — for example, to negotiate goods and services through print media advertising such as catalogues, billboards, signs, magazine and newspaper advertisements 


using procedures — for example, to follow a series of interrelated steps according to written and visual instructions such as a cooking video or a recipe to make a pizza 


using reports — for example, to follow an accident report which requires close attention to sequence and detail 


using expositions — for example, to synthesise information from different sources and to express points of view.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


discussing varying reactions to narrative texts in which male and female roles are reversed


differentiating the emotive effects and cultural meanings of images and symbols in commercial advertising


considering the interests, needs and backgrounds of potential readers — for example, anticipating the response of readers to sexist or racist language and subject matter


comparing political allegiance evident in a speech or an interview


analysing divergent interpretations of the same facts presented in different texts — for example, documentaries, current affairs programs, interviews, reports, brochures, newspaper articles


discussing the various ways that people may be represented in texts — for example, discussing activities in which males and females, older and younger people might engage


Literacy practices in Health and Physical Education


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


spelling technical terminology — for example, processed food, additives, adolescence, puberty, movement, locomotion 


recognising words that describe the additives on processed food packaging — for example, sugar, flavour enhancers, anticaking agents, colour 


using verbs at the beginning of commands in a set of instructions 


using simple present tense in a report — for example, puberty occurs when… 


recognising explicit conjunctions which express cause and effect relationships — for example, because, so.


Text participant


Comprehending and composing written, spoken and visual texts — for example:


interpreting technical terminology — for example, choreography, routines, sequences, space, time, force, flow 


scanning a text to locate specific information for researching effects of smoking and alcohol 


describing the functions of an exercise machine attending to the generic structure of a description 


interpreting the process of reproduction described in a flow chart 


interpreting cause and effect relationships in explanations of issues relating to health 


giving reasons for using tactics in a game situation 


sequencing instructions related to a variety of movement sequences and performances.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:


using transactions — for example, to negotiate relationships in a group problem-solving


Activity


using procedures — for example, to follow steps involved in a jazz ballet sequence


using reports — for example, to describe changes to the body during adolescence


using explanations — for example, to explain how the different energy systems work


using expositions — for example, to present an argument about legalising drug use in the community 


using discussions — for example, to discuss the pros and cons of using condoms as a means of contraception.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


forming opinions based on an examination and analysis of relevant information growth and development 


explaining and justifying the consequences of a variety of lifestyle decisions and choices 


arguing effectively from an informed viewpoint about alcohol advertising 


recognising viewpoint, bias and stereotyping in explanations about the social changes that occur during adolescence 


critically analysing media articles relating to diet, nutrition and weight loss.


Literacy practices in LOTE

In Languages other than English (LOTE), the text structures and features may be quite different to those that relate to the English language system. The culture in which the text has evolved will determine the language patterns and conventions used. Students will need to be explicitly shown how to organise their texts in the target language.


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


· using tense markers when retelling a series of events


· recognising the structures of questions, statements and commands


· using pace, volume, pronunciation and stress appropriately in a speech 

· recognising the abbreviated style of writing in advertisements 


· recognising words that express probability and frequency 


· using cues arising from written symbols (graphophonic) when reading 


· correcting word constructions using understanding of word usage, including visual and phonic patterns, word derivations and meanings.


Text participant


· Comprehending and composing written, spoken and visual texts — for example:

· identifying the main idea and supporting details in an explanation


· predicting meaning by using title, illustrations and text format


· scanning electronic media to locate specific information for research purposes


· inferring word meanings from context


· interpreting requests for information


· using the format of a letter to locate information


· interpreting information from a timetable

· describing the features, appearance, behaviour and feelings of a character in a story 


· matching graphic information such as symbols or diagrams to textual information 


· interpreting emotive words in an argument.


Text user

Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:


· using narratives — for example, to tell a story


· using transactions — for example, to interview others in order to exchange information and ideas


· using procedures — for example, to follow instructions and to instruct others to do things

· using recounts — for example, to retell a series of events from an experience

· using reports and descriptions — for example, to find information about places in a brochure

· using explanations — for example, to explain how things are done

· using exposition — for example, to argue an issue.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


· analysing and making comparisons between two reports about a cultural event

· recognising the effect of persuasive language in advertisements

· identifying bias and missing points of view in a newspaper article

· comparing the cultural conventions of transactions in different languages

· identifying ways in which ideas are expressed to influence the listener in a discussion

· recognising the transferability of literacy skills from language to language

· understanding the literacy practices of other languages.


Literacy practices in Science


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


· spelling scientific terminology — for example, solution, solvent, dehydrated, anhydrous


· using conjunctions, adverbs, prepositional phrases and verbs to express cause and effect relationships (e.g. so, therefore, because, since, thus, hence, consequently, as a result, cause, form), sequence (e.g. after, before, then, next, finally), comparison and contrast (e.g. like, similarly, just as, resemble, however, whereas, although, on the other hand)

· recognising reference words — for example, it, this, those (in a report about volcanoes)

· using simple present tense and passive voice — for example, in an explanation of an experiment concerning oxygen depletion in water

· using abbreviations and symbols used in measurements, chemical equations and formulae

· using nominalisation (making nouns from verbs) to condense information and make it appear more authoritative

· identifying origins of scientific words.


Text participant


Comprehending and composing written, spoken and visual texts — for example:


· describing component parts of an electrical circuit

· interpreting cause and effect relationships in the process of weathering, consolidation and erosion from a flow chart

· defining tides according to gravitational forces of the earth, moon and sun

· interpreting scientific terminology — for example, trachea, alveoli, epiglottis, bronchiole, velocity, mass

· interpreting information in drawings, tables, charts and graphs

· using text organisation of headings, main ideas and supporting details to gather information from reference books

· predicting outcomes, generating hypotheses and explanations related to phenomena both within and outside their own experience

· organising information, ideas and arguments, using a variety of media

· selecting, summarising and organising ideas and information from a variety of sources including videos, slides, newspapers, books, magazines, multimedia and the Internet.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in


different ways for different cultural and social functions — for example:


using procedures — for example, to follow instructions for decomposing water


using descriptions — for example, to describe observations of a chemical reaction


using scientific reports — for example, to compare, contrast, predict, suggest causes, state conclusions, inferences or principles


using explanations — for example, to follow the processes of precipitation, evaporation and condensation


using expositions — for example, to analyse specific issues related to sewage pollution


using argument — for example, to argue the benefits of mulching a garden.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


assessing science reports in the media

evaluating human activities which may impact on the environment, society and individuals

critically analysing the ways in which water management is represented in scientific magazines

recognising points of view and missing points of view in a discussion about space travel

presenting an alternative position to one taken by an explanation of genetic engineering

exploring silences in the history of science — for example, the role of women in science.


Literacy practices in Humanities


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


using conjunctions, adverbs, prepositional phrases and verbs expressing cause and effect relationships (e.g. so, therefore, because, since, thus, hence, consequently, as a result, cause, form), sequence (e.g. first, after, before, then, next, finally), comparison and contrast (e.g. like, similarly, just as, resemble, however, whereas, although, on the other hand)

using circumstances of time — for example, in the nineteenth century, during this period, at this time

recognising reference words — for example, this, those, it (in an explanation of weathering); they we, she, he (in a report about cultural identity)

spelling technical terminology — for example, budget, price, mechanism, imperialism

using simple present tense and passive voice in an explanation — for example, of an experiment concerning oxygen depletion in water

using nominalisation (making nouns from verbs) to condense information and make it appear more authoritative — for example, nationalism, evaporation.


Text participant


Comprehending and composing written, spoken and visual texts — for example:


interpreting comparisons and contrasts of aspects of places, times, systems and cultures

explaining the causes and effects of social and environmental conditions

describing a process of deforestation or passing a bill through parliament


interpreting technical terminology — for example, cultivation, staple commodity, civilisation, parliamentary democracy

naming and summarising abstract processes using nominalisation — for example, exfoliation, deflation, evaporation, opposition, globalisation, irrigation

predicting the probability of possible events using modality — for example, certainly, unfortunately, generally, possibly

interpreting attitudinal words in a discussion — for example, overwhelming, significant, decline, protest


retrieving information in drawings, tables, charts and graphs

using text organisation of headings, main ideas and supporting details to gather information from primary and secondary sources in a variety of media.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:

using narratives — for example, to produce an account of a significant historical figure

using transactions — for example, to interview the local alderman about local town planning plans

using recounts — for example, to summarise current economic events; to account for events over time

using descriptions — for example, to describe architectural styles of the past; to describe traditions of a particular culture

using reports — for example, to classify and describe geographical features; to represent information taxonomically

using explanations — for example, to identify the reasons for current clothing choices; to explain the longevity of the Anzac tradition

using expositions — for example, to identify reasoned points of view or arguments about an environmental issue

using television documentaries — for example, to analyse and explore environmental impacts

using discussions — for example, to argue the case for two or more points about an historical issue.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:

analysing historical and contemporary sources in terms of who benefits from particular changes and continuities, which groups have been marginalised, and the consequences of holding particular values

developing criteria for making judgments about whether a built or natural environment should be altered

identifying how the unique rituals and customs of family identify people as a member of that group

analysing the ways in which the media uses language and visual images to portray, implicitly or explicitly, the culture of different or marginalised groups

predicting changing occupations and relationships between people in a resource industry due to globalisation and technology.


Literacy practices in Technology


Code breaker


Decoding and encoding codes and symbols of written, spoken and visual texts — for example:

spelling terminology of technology — for example, horticulture, decomposition, algae, fertilisers,  salination


using connectives to express cause and effect and time relationships in a discussion —for example, because, so, therefore, as a result


recognising a variety of print and script styles to emphasise or highlight parts of a text — for example, underlined headings, capitals, bold


recognising technical symbols


using passive voice in an explanation of the preservation and storage of herbs.


Text participant


Comprehending and composing written, spoken and visual texts — for example:


using terminology associated with design and technology from a range of contexts — for example, dehydration, evaporation, database


locating information from a range of sources, including people, reference material, other publications, the Internet and the media


identifying main ideas and supporting details of a spoken report and summarising it for others


interpreting text features to distinguish fact from opinion


interpreting texts using organisational elements — for example, main argument, supporting points and conclusion in an exposition


interpreting graphic forms of information


expressing effects of alternative compostable waste management systems


expressing assumptions and conclusions about maintenance strategies in pest control


hypothesising the impact of the use of various resources on environmental sustainability.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:


using diagrams, sketches and drawings for making models and products


using procedures — for example, to follow instructions on how to set up the video editor


using reports — for example, to present information about a feature of the local environment


using explanations — for example, to explain how goods and services get from manufacturers to consumers


using expositions — for example, to analyse and persuade about the benefits of planting native trees in a playground


using reviews — for example, to describe and present an evaluation of a piece of work, design ideas or existing product


using discussions — for example, to examine the advantages and disadvantages of different computer applications and make recommendations.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


detecting strategies that speakers use to influence an audience and recognising when an opinion is being offered in a spoken interaction


identifying the ways in which different media treat the same event — for example, newspaper, magazine, television news


identifying ways a viewer can be positioned in visual texts — for example, use of camera angles to make the viewer seem more powerful


understanding the economic and social impacts that information processes and products can have


evaluating the properties and performance of materials and considering the advantages and limitations from technical, social and ecological viewpoints


understanding that systems have different impacts and benefits on different members of society.


Literacy practices in The Arts


Code breaker


Decoding and encoding the codes and symbols of written, spoken and visual texts — for example:


recognising notational systems in dance and music


using visual, aural, spatial and gestural symbols


recognising gestures and movements


spelling technical vocabulary in each of the arts, including commonly used words and phrases from languages other than English — for example, glockenspiel, xylophone, choreography, isometric, storyboard, tableaux


using voice, posture and movement to create a given role


using focus, lighting and framing to draw attention to particular subjects in a frame — for example, a close-up of a clenched fist


using past tense and passive voice in a newspaper report.


Text participant


Comprehending and composing written, spoken and visual texts — for example:


naming the techniques and art media used in practical activities — for example, drawing, painting, collage, printing, weaving, constructing, modelling


interpreting literal and inferential meanings in gestures, movements, marks, images, notes, sounds, and words, including subtext and metaphor


using structures such as introduction, exposition, climax and resolution in shaping drama performances


notating short melodic and rhythmic patterns heard in musical context


using various symbols systems of the arts — for example, timbre, dynamics, rhythm, melodic contour and harmony to create mood


contributing, following viewing a class video, to a group discussion about the use of space, time and energy in their own dancing and that of peers


using stories from own lives as the basis for improvising in drama


drawing on knowledge, experiences, interests and lifestyles to construct meaning from the various texts used in the arts.


Text user


Understanding the purposes of different written, spoken and visual texts, and using texts in different ways for different cultural and social functions — for example:


using narratives — for example, to retell events in a television program from one character’s point of view


using transactions — for example, to design a newspaper advertisement to promote a product to a particular audience


using procedures — for example, to follow instructions on the construction and decoration of a mask for a specific celebration


using reports — for example, to interpret how artists have used elements associated with three-dimensional work such as form, dimension, shape, space, organisation, balance and location


using explanations — for example, to explain how a composition was produced, giving reasons for choices in musical instruments such as tempo, instrumentation, dynamic range, form, and changes made during the process


using expositions — for example, to compare different drama performances and give reasons for preferred performance


using discussions — for example, to present arguments for and against particular statements or beliefs, such as ‘Art is a reflection of cultural heritage’, using contextual material and the work of selected artists to support the development of the argument


using reviews — for example, to review a dance seen live or on film, outline its form in terms of beginning, developments and end, and evaluate the work.


Text analyst


Understanding how texts differentially position readers, viewers and listeners — for example:


discussing the use of drama to persuade in television advertising


describing gender differences in dance from different times and places, including contemporary dance forms


discussing ways in which various sub-cultural groups use the media or media products to identify themselves — for example, the adoption of particular dress, fashion, language or attitude codes from films, video clips and television programs


contrasting different purposes of drama in society — for example, to challenge, to question, to entertain, to inform, to educate, to sell


showing awareness of the influence of cultural and social factors upon the status, value and function and design of art works made and designed in Australia


discussing the way voice is used in music in different social and cultural groups — for example, traditional and contemporary Aboriginal music, contemporary folk and popular music.


PAGE  

12




image4.emf
Comprehension  Strategies.pdf


Comprehension Strategies.pdf


These professional learning materials were originally 
developed as part of the Focus on Reading 3–6 program.


Teaching
comprehension strategies


Curriculum K-12


Teaching comprehension strategies







© State of New South Wales through the NSW Department of Education and Training, 2010 
Taken from the Focus on Reading 3–6 program.


Teaching comprehension strategies	 page �


Comprehension
NSW Department of Education and Training


Comprehension involves responding to, interpreting, analysing and evaluating texts. 
(NSW Department of Education and Training Literacy Continuum)


When learners comprehend, they interpret, integrate, critique, infer, analyse, connect and evaluate ideas in texts. 
They negotiate multiple meanings not only in their heads but in the minds of others. When comprehending, 
learners strive to process text beyond word-level to get to the big picture. When comprehension is successful, 
learners are left with a sense of satisfaction from having understood the meaning of a text.


Comprehension takes the learner to a new level of active understanding and insight. It enhances language and 
vocabulary knowledge. Good learners use a variety of comprehension strategies simultaneously and, according 
to Pressley (2002), they know how to deliberately apply specific strategies to aid their comprehension, 
particularly with regard to challenging texts/information.


[A] reader can read a variety of materials with ease and interest, can read for varying purposes, and can 
read with comprehension even when the material is neither easy to understand nor intrinsically interesting … 
Proficient readers … are capable of acquiring new knowledge and understanding new concepts, are capable 
of applying textual information appropriately and are capable of being engaged in the reading process and 
reflecting on what is being read. (p. xiii, RAND Report, commissioned by the US Department of Education)


The National Reading Panel (2000) emphasised the fact that comprehension is an active process between the 
reader and a text, a process that is both ‘intentional and thoughtful’. 


There are many ways that students demonstrate their understandings of texts. They locate and recall 
information, draw on the knowledge of text structures and text organisers, write short reflective responses, 
complete multiple choice questions, think deeply and express ideas verbally, complete descriptions, recognise 
causal relationships, make logical connections, interpret graphics and images and identify multiple points of view 
and specific details. 


It has been found that less able comprehenders usually focus more on word accuracy rather than 
comprehension monitoring and generally have weak metacognition skills (Cain and Oakhill, 1999; Nation et 
al., 2005). Students with poor comprehension generally are poor at making inferences and integrating text 
information, according to Nation et al., (2005). They tend to read superficially, are less likely to participate 
in constructive processes and are unsure of when to apply their prior knowledge during reading (Cain and 
Oakhill, 1999). Research has shown that there are sources of comprehension problems that are independent of 
decoding (Williams, 2005). Researchers have also identified students who cannot comprehend text effectively in 
spite of successful decoding (Caccamise & Snyder, 2005; Duke, Pressley & Hilden, 2004). 


Learners who struggle with comprehension possess inefficient strategies and use them inflexibly. They are usually 
unaware of what good comprehenders do and need to be shown how and when to apply a small repertoire 
of comprehension strategies. Providing students with explicit instruction in comprehension strategies can be 
an effective way to help them overcome difficulties in understanding texts (Graham & Bellert, 2004). The more 
explicit the comprehension strategy and self-regulatory instruction, the higher the likelihood that the learner 
will make significant gains in comprehension (Manset-Williamson & Nelson, 2005). As learners become more 
competent and confident of their comprehension, the less support they require from the teacher (Duke & 
Pearson, 2002). 


Readings
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Teaching comprehension strategies


As articulated in the previous reading on p. 2, teaching students to be good comprehenders involves providing them 
with explicit instruction in comprehension strategies. 


The following pages provide:


•	 definitions of comprehension strategies and teaching ideas


•	 descriptions and examples of the repertoire of the Super Six comprehension strategies


•	 a process for explicit instruction of comprehension strategies


•	 some teaching ideas that will support the teaching of comprehension strategies.


On pp. 8–10, the teaching ideas refer to two key recommended texts that have been identified as providing rich 
ideas to support the explicit teaching of comprehension strategies:


–	 Guided Comprehension in Grades 3–8, Maureen McLaughlin & Mary Beth Allen, 2009, International Reading 
Association


–	 Revisit, Reflect, Retell, Linda Hoyt, 2009, Heinemann.


They can be purchased from: 
<http://www.amazon.com/>


Clarifying terms


Comprehension 	 Comprehension strategies are the cognitive and metacognitive strategies readers use to 
strategies	 accomplish the goal of comprehension.


	 Comprehension strategies are interrelated and will rarely be used in isolation.


	 This course focuses on the ‘Super Six’ cognitive and metacognitive comprehension strategies.


Teaching ideas	 Teaching ideas are the activities and practices that teachers use with students to help them 
	 learn how to use comprehension strategies. 


	 For example, Picture This, Storyboard. 


What is the difference between cognitive strategies and metacognitive 
strategies?
Cognitive strategies are mental processes involved in achieving something. For example, making a cake.


Metacognitive strategies are the mental processes that help us think about and check how we are going in 
completing the task. For example, ‘Is there something that I have left out?’


Cognitive and metacognitive strategies may overlap depending on the purpose/goal. For example, as the cognitive 
strategies involved in making a cake proceed (following the steps in order), the metacognitive strategies assess and 
monitor the progress (to check that a step has not been missed).


How does this relate to comprehension?
Cognitive strategies assist in understanding what is being read. For example, predicting


Metacognition is particularly relevant to comprehension. Metacognitive strategies allow individuals to monitor and 
assess their ongoing performance in understanding what is being read. For example, as a text is being read, the 
reader might think: I don’t understand this. I might need to re-read this part. 
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‘Super Six’ comprehension strategies


Example questions/statements
This story reminds me of a holiday to my grandfather’s farm.


This character has the same problem that I read/saw/heard in another 
text.


I saw a program on television that presented things described in this 
text.


Does this remind me/you of something?


Has something like this ever happened to me/you?


Example teaching idea
Book and me: Students create two columns with headings Book/Me. 
Prior to and during reading students add details about the connections 
between the book and their lives.


Making connections
Description
Learners make personal 
connections from the text with:


•	 something in their own life (text 
to self)


•	 another text (text to text)


•	 something occurring in the 
world (text to world).


Example questions/statements
What do I/you think will happen next?
What words/images do I/you expect to see or hear in this text?
What might happen next? Why do I/you think that? What helped 
me/you make that prediction?
Were my/your predictions accurate? How did I/you confirm my/your 
predictions?
Have I/you read/seen/heard about this topic anywhere else?


Example teaching idea
Before and after chart: Students list predictions before and during 
reading. As they read students either confirm or reject their 
predictions.


Predicting
Description
Learners use information from 
graphics, text and experiences 
to anticipate what will be read/
viewed/heard and to actively adjust 
comprehension while reading/
viewing/listening.


Example questions/statements
What in the text helped me/you know that?
How is this text making me/you feel? Why is that?
When you read/viewed/ listened to that text did it remind me/you of 
anything I/you know about? Why did it remind me/you of that?
What did the composer of the text mean by …?
Whose point of view is this? What points of view are missing?


Example teaching idea
Wonderings: Using post-it notes, students list all the questions 
they have about the text. As they read students continue to write 
questions. When an answer is found for the wondering students 
remove the post-it note.


Questioning
Description
Learners pose and answer 
questions that clarify meaning and 
promote deeper understanding 
of the text. Questions can be 
generated by the learner, a peer or 
the teacher.
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Example questions/statements
Is this making sense?
What have I/you learned?
Should I/you slow down? Speed up? 
Do I need to re-read/view/listen?
What can help me/you fill in the missing information?
What does this word mean?
What can I use to help me understand what I’m/you’re reading/
viewing/hearing?


Example teaching idea
Coding: As they read students code the text with post-it notes
4	 I understand
?	 I don’t understand
!	 I fixed it up myself


Monitoring
Description
Learners stop and think about the 
text and know what to do when 
meaning is disrupted.


Example questions/statements
What are the pictures I/you have in my/your head as I/you read/view/
listen to this text?
Can I/you describe the picture or image you made while you read/
heard that part?
How did the pictures in my/your head help me/you to understand the 
text?


Example teaching idea
Sketch to stretch: As a passage/story is read students sketch their 
visualisation. In groups they share their sketches and discuss reasons for 
their interpretation.


Visualising
Description
Learners create a mental image 
from a text read/viewed/heard. 
Visualising brings the text to life, 
engages the imagination and uses 
all of the senses. 


Example questions/statements
What things will help me/you summarise this text – list, mind map, 
note-taking, annotations, etc?


What are the main ideas and significant details from the reading/
viewing/listening?


If you were to tell another person about the text read/viewed/heard in 
a few sentences, what would you tell them?


What is the main theme?  How is it connected to the world beyond 
the text?


In what significant ways does this text relate to/elaborate on the topic 
that you have been investigating?


Can you create a metaphor for the text that you have read?


Example teaching idea
Key words: Students highlight words they believe are key to 
understanding the passage. These words are written on post-it notes 
and placed on the page. After reading the students close the book and 
arrange the key words in an order that supports a cohesive summary.


Summarising
Description
Learners identify and accumulate 
the most important ideas and 
restate them in their own words.
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Explicit instruction of comprehension strategies 


NB: Regardless of the strategy being taught, the process of explicit instruction remains the same.


Step 1: Select a text
Texts can range from easy to challenging. The criteria for text selection should focus on text usefulness for teaching a 
particular strategy or set of strategies, student interests and connections to literacy themes. If the text is challenging 
use ‘read-aloud’ when modelling. 


Step 2: Explain the strategy
Focus on the two questions:


What is it? 


Why is it helpful/necessary for comprehension?


Provide examples to assist this explanation and wherever possible make connections to students’ background 
knowledge and prior learning.


Step 3: Model the strategy
Read a section of the text aloud and use a Think Aloud and a visual (symbol, chart, etc) to share ideas with students. 
NB: Think Aloud involves orally explaining precisely what is triggering thoughts and how it is affecting understanding. 
Explain thinking so that students have a clear idea of the cognitively active process readers experience. If a strategy 
requires a written or sketched response, model that during this step.


Step 4: Guided support
Read the next section of the text aloud and ask students to work with a partner to apply the new strategy.  
Discuss the response from paired students and read aloud another section of the text.


Step 5: Independent practice
Monitor as students work independently within the whole group. Either continue reading sections of the text 
with reduced teacher support or invite students to read independent texts on their own. Regardless, students 
independently use the strategy. Differentiate instruction by providing scaffolding for those students who need more 
support (through further modelling or guided support), and by releasing the task to those students who are ready 
to use it. The goal is to ensure that students know the strategy and the process for using it. Ultimately students 
develop a range of strategies that they can use as needed when they are reading on their own.


Step 6: Reflect
Ask students to reflect on how using the strategy helped them to understand the text. Invite them to share their 
reflections in small groups or with the whole class. Discuss how they can use the strategy when they are reading on 
their own.
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Teaching ideas to support comprehension strategies
Comprehension 
strategy


Teaching ideas Description Reference


Making connections


Coding Strategy As students read, they stop at each sentence or 
paragraph and indicate their reactions to their 
reading by using symbol codes to represent (I already 
knew this, new information, wow, I don’t understand). 
After coding, students find a partner to share and 
compare codes and justify their codes.


Revisit, Reflect, Retell 
(pp. 176–177)


Memorable 
Moments


Before reading a story, students anticipate a 
memorable moment. When they finish the story, they 
reflect on the most memorable moment and note 
another moment. Students take down a quote from 
the story.


Revisit, Reflect, Retell 
(p. 52)


Connection 
stems


After reading a section of text aloud, show students 
a sentence stem, e.g. That reminds me of … and think 
aloud about the process you use for completing it. 
For support use the text-self, text-text, or text-world 
connection.


Guided Comprehension 
in grades 3–8
(p. 202)


Double-Entry 
Journal


Distribute copies of the journal. Students read or 
listen to a text. Ask students to select a key event, 
idea, word, quote or concept from the text to 
note down in the left hand side of the journal. Ask 
students to write their response or connection to 
the item in the left column.


Guided Comprehension 
in grades 3–8
(p. 203)


Questioning


Stimulating 
Discussion 
Through 
Questions


Personal questions readers generate about a text 
stimulate connections, represent inferences, activate 
prior knowledge, and help to clarify understanding. 
Guide students in generating questions and assist 
them in generation questions and responses that are 
aesthetic, efferent, and critical/analytical.


Revisit, Reflect, Retell 
(pp. 46–47)


Questioning Preview a text. Read titles, subheadings, and the table 
of contents. Look at images. Read the first paragraph. 
Create an “I wonder” question. Read the text to 
answer your question. Repeat again and draw to 
show the most important ideas you learned.


Revisit, Reflect, Retell 
(pp. 182–183)


Magic Jigsaw: 
A Questioning 
Strategy


Create a magic jigsaw with each piece containing 
a question. Question themes could include a post-
reading summary: to show case questions, before 
reading: to profile questions that guide research, 
during reading: to collect questions that remain 
unanswered and need further research.


Revisit, Reflect, Retell 
(pp. 188–189)


I Wonder Guide students to wonder about the world, their 
lives, story events, and ideas presented in texts. 
Encourage students to wonder throughout the 
reading of a text. Use students’ ‘I wonder’ statements 
to provide structure for further reading.


Guided Comprehension 
in grades 3–8
(pp. 197)
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Comprehension 
strategy


Teaching ideas Description Reference


Summarising


V.I.P. Cut up sticky notes into strips. As student read, they 
can tear off a strip to mark points in the text that are 
V.I.P. (Very Important Points) for them. As a posting 
activity, students can compare points and tell why 
they chose to mark each one.


Revisit, Reflect, Retell 
(pp. 44–45)


Partner Retelling After reading a story to students, divide the class 
in half so there is a storyteller group and a listening 
group. The storytellers work in teams to reread the 
selection and remind each other of the focus points 
for retell. The listeners also reread and reflect on 
what the most important parts of the story were. 
Each storyteller pairs up with a listener to retell the 
story.


Revisit, Reflect, Retell 
(pp. 84–85)


Team Retelling Teams of 3 or 4 students reflect and talk about 
pertinent aspects of the story structure. Teams take 
turns retelling their stories with emphasis on the 
targeted elements of the story design. Use visual 
cards to support teams.


Revisit, Reflect, Retell 
(pp. 88–89)


Key Word 
Strategy


Students select words they believe are important to 
understanding the text. Selected words are written 
on sticky notes and placed on the page from the text. 
After reading, arrange the keywords to support a 
cohesive summary. Student then retells or writes to 
summarise.


Revisit, Reflect, Retell 
(pp. 130–133)


Pass Around 
Retells


Students work in teams of three or four. Each student 
is given a piece of paper. At a signal, everyone begins 
writing a retell of the story on their own paper. 
When a timer rings, each writer passes their paper 
to the right. Students need to read what has been 
written and continue the story from that point. 
Continue until paper reaches back to original writer.


Revisit, Reflect, Retell 
(p. 141)


Weave a Web of 
Understanding


After reflection on a factual text, gather students in 
a circle. The first students hold a ball of wool and 
shares one thing that is remembered about the text. 
The first student hangs on to the string and the ball 
is passed across the circle not around. Repeat this 
process.


Revisit, Reflect, Retell 
(p. 178)


I remember Students are reminded to remember interesting 
information during a read-aloud. During the reading 
stop and pause and students share what they 
remembered from the text.


Revisit, Reflect, Retell 
(p. 22)
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Comprehension 
strategy


Teaching ideas Description Reference


Predicting


Partner Read and 
Think


Use the Partner Read and Think guide during each 
segment of text that is read. The steps involve placing 
a stop sign in the text, predicting words they think 
are likely to appear, reading the section, identifying 
words that are interesting or unknown followed by 
summarising the learning.


Revisit, Reflect, Retell 
(pp. 16–17)


Word Predictions After modelling this strategy students work as 
partners or individuals to engage in word predictions. 
Before reading the text, preview the text (look at 
pictures/illustrations) and list all words you think you 
will encounter and explain why. During reading, place 
a tally mark each time a word from your list appears. 
After reading, discuss why some of the words did not 
appear in text.


Revisit, Reflect, Retell 
(pp. 172–173)


Predict-o-Gram Select vocabulary from text to stimulate predictions. 
Working with partners students decide which story 
element the word tells about and writes each word 
on the Predict-o-Gram. Introduce the story and 
invite students to read it.


Guided Comprehension 
in grades 3–8
(pp. 189–190)


Visualising


Sketch to Stretch Read aloud a factual text, pausing often to allow 
students time to create simple line drawings with 
labels to capture their learning up to that point. As 
they sketch, think out aloud about key ideas and 
how these drawings can help them remember. After 
sketching, students share and explain their drawings 
in small groups.


Revisit, Reflect, Retell 
(p. 148)


Gallery Images In small groups, students read a section of a factual 
text and create mental images as they read. Students 
create and label images on paper to represent the 
content. Share images with the class.


Guided Comprehension 
in grades 3–8
(pp. 205–206)


Visual Organisers Guide students on how to read a piece of text and 
noting key concepts and ideas on a visual organiser. 
Students can work with partners to practice using 
the visual organiser. Students share ideas with the 
class.


Guided Comprehension 
in grades 3–8
(pp. 206–207)


Monitoring


Read, Cover, 
Remember, Retell


Students read a small amount of a factual texts and 
the cover the print with their hand. While the text is 
covered, students reflect on What they had learnt? 
What was important? What key words and ideas to 
remember? If unsure, they can recheck the content.


Revisit, Reflect, Retell 
(pp. 174–175)


Bookmark 
Technique


During reading, students will make decisions and 
record specific information on each bookmark 
including the page and paragraph where the 
information is located. Use completed bookmarks to 
promote discussion about the text. Bookmarks could 
include a sketch on the most interesting part, a chart, 
a unknown word etc.


Guided Comprehension 
in grades 3–8
(pp. 218–219)


Patterned Partner 
Reading


Students work in pairs and select a text to read. 
During reading students choose a pattern to use as 
they engage in reading. Read-Pause-Ask Questions, 
Predict-Read-Discuss, or Read-Pause-Retell.


Guided Comprehension 
in grades 3–8
(pp. 220–221)
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AUSTRALIAN NATIONAL ANTHEM 
 


Australians all let us rejoice, 
For we are young and free; 


We’ve golden soil and wealth for toil; 
Our home is girt by sea; 


Our land abounds in nature’s gifts 
Of beauty rich and rare; 


In history’s page, let every stage 
Advance Australia Fair. 


In joyful strains then let us sing, 
Advance Australia Fair. 


 
Beneath our radiant Southern Cross 


We’ll toil with hearts and hands; 
To make this Commonwealth of ours 


Renowned of all the lands; 
For those who’ve come across the seas 


We’ve boundless plains to share; 
With courage let us all combine 


To Advance Australia Fair. 
In joyful strains then let us sing, 


Advance Australia Fair. 
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FAMILY TREE 


www.FamilyTreeTemplates.net 
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